Playing the academic development game with control and clarity
In a previously published IJAD article about the contradictions and tensions in the field of academic development, Lee and McWilliam (2008 p. 75 ) invoked Foucault's notion of game playing and argued 'for academic developers to be players in games of the contemporary academy, to imagine productive and knowing futures that create direction and leadership' . It was (and still is) an aspirational yet intimidating challenge. Firstly, it requires a degree of consensus about the role of academic development in the contemporary academy, itself in a state of uncertainty (Holmes, Manathunga, Potter, & Wuetherick, 2012) . It also expects not just participation but an element of control of the 'game' . A bit like playing chess. Which concerns me a little as a patzer, a weak chess player. I've been taught chess three times in my life yet, each time, my enthusiasm at learning the pieces and moves waned and the chessboard reverted to a monochromatic desert of unfulfilled potential. Fortunately, this issue of IJAD gives me hope that perhaps, as an academic developer, I can engage in a bit of chess-like game playing after all. Each piece of writing offers up a way to more effectively play the academic development 'game' . While some of the authors engage explicitly in gaming metaphor and theory, others explore ways to take more control and produce better results.
Smith's article reiterates the call for academic developers to become 'players' rather than 'pawns' in the 'board game' of higher education policy. Her work combines a critical discourse analysis of a national learning and teaching policy statement and interviews with ten academic developers, which provides insights around the role of academic developers to not only implement but also develop national policy.
The call to lead continues in Little's article, which traverses the topic of staff-student partnerships in higher education. She appeals to educational developers to build the bridges and lead the process of forming partnerships, pointing out that educational developers can offer the consistency and stability needed to work sustainably and with a 'collective conscience' across institutions.
The game playing analogy continues in Whitsed and Green's article about the internationalisation of the curriculum (IoC). Using a storyline straight out of Star Trek, they liken the work of academic developers to a game occurring in 'territorialised and striated space' (Deleuze & Guattari, 1987) . The article recounts the authors' counterplay at the supposedly 'unwinnable' goal of meaningfully engaging academic staff in IoC, which resulted in a powerful experience of distributed leadership.
Staying with the theme of tackling the unwinnable, Deaker, Stein and Spiller's article delves into the common blockade for academic developers of dealing with academics who do not want their teaching to be 'developed' . It compares two different studies, one about teacher perceptions of student evaluations and the other about resistance amongst university staff, and finds similar discourses at play, albeit with subtle nuances.
Making a different move, Sword's article checks one of the 'Grandmasters' , Robert Boice, with an exposé of his 'write every day' mantra. Based on a study of more than 1300 academic writers from around the world, Sword explains how, contrary to Boice's position, the vast majority of successful and prolific academic writers are not modelling a daily writing process. Her piece serves as a warning to academic developers about the dangers of failing to interrogate and challenge the accepted 'rules' of the game.
Cassidy and Poole, in their article, offer another way to take control by focusing on the work that academic developers do outside their own institutions. They collected data about external work from academic developers around the world, and then used social network analysis to measure its benefit. Their findings suggest that cooperation, rather than competition, is the norm for academic developers and a central characteristic of academic development work.
One of the ways that chess masters take control of the game is through their ability to anticipate their opponents' moves, supposedly ten or fifteen ahead. It takes enormous clarity of focus to do that, which resonates with a common theme running through the remaining pieces in this issue.
In their article, Marquis, Jung, Fudge Schormans, Lukmanji, Wilton, and Baptiste highlight the need for clarity in professional development workshops. Their research about how to develop more inclusive educators found a need for professional development workshops to pin down specific, effective strategies for teachers to learn. They provide advice about how to move teachers on from simply holding positive beliefs about the need for accessible teaching, towards actually being able to do it.
The article in this issue by Ross, Carbone, Lindsay, Drew, Phelan, Cottmann, and Stoney focuses on improving teaching quality and student satisfaction, and building leadership qualities amongst outstanding teachers. Their research looked at the Peer Assisted Teaching Scheme in Australia and found a lack of clarity and focus due to the 'underdeveloped' goals set by teachers in the programme, which undermined their progress towards improving their teaching.
Clarke, Johal, Sharp, and Quinn, in their article, address the topic of designing and delivering a transnational curriculum. They offer some clarity of process in an area plagued with multiple models and challenges, and provide an inclusive framework developed specifically for transitioning into the transnational education context.
Rounding out this issue with a Reflection on Practice piece, Engin challenges an analysis of the game and takes a look at the purpose of peer observation. She questions Fraser and Ling's (2014) placement of peer observation into the quality category of academic development activities and argues for its inclusion in the scholarship of teaching and learning (SoTL) domain instead. Helpfully, she offers a framework for academic developers to use to assess whether their existing peer observation activities meet the SoTL threshold.
Ultimately, Lee and McWilliam's (2008) imagined future still remains uncertain for many academic developers playing on the territorialised chessboard that is higher education. Yet, whether we choose to be a 'player' or a 'pawn' in the game of academic development, the articles in this issue collectively demonstrate our capacity to develop, build, strategise, interrogate, collaborate, focus, transition and win. In doing so, they also highlight our ability as academic developers to play by the rules and change the rules.
As always, we would like to take the opportunity in this the fourth and final issue of IJAD for 2016 to thank everyone who has contributed to making Volume 21 possible. Later in this issue, we have included a list of all the hard working 'knights' who have reviewed for us over the period. IJAD would not be the high quality, relevant journal that it is without the expertise and generosity of our team of reviewers, so thank you all. We also want to thank Kathryn Sutherland, who has acted as Book Reviews Editor for IJAD since 2011. She will continue in her editor role for IJAD but passes the book reviews mantle on to Associate Editor, Meegan Hall. Finally, we wish to acknowledge two 'Queens' of our editorial team who are scheduled to 'check' out soon. Dr Katarina Mårtensson, from Lund University in Sweden, has served as an Editor for IJAD since 2013. She has worked closely with her Associate Editor, Dr Catherine Bovill, from the University of Glasgow in Scotland, who also joined the editorial team in 2013. The IJAD editorial team has taken on a four-year appointment cycle so, sadly, Katarina and Cathy's terms both come to an end in December 2016. On behalf of the entire editorial team, our IJAD authors and readers, we would like to thank them both heartily for their hours of service, wisdom and insights, and unfailing good humour. They have both been huge contributors to the IJAD journal and will be sorely missed.
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